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This document aims to promote the quality of education by explaining the criteria behind assessments.
It is designed to facilitate collaboration between students and teachers and its specific objective is to
rationalise and strengthen initiatives during the learning process. The document is based on principles
of quality, education, communication and ethics and aims to establish an educational pact of voluntary
cooperation and co-responsibility between students and teachers. So it does not replace or amend the
many University Department or Office Regulations which have been specifically designated as
mandatory requirements for formally conducting any level of university teaching.

General principles of assessment

Assessment is a fundamental part of education. Following pre-defined and declared methods, a
teaching commission ascertains the level of a student’s ability in a certain segment of subject of a
course that has been taught over a given time and openly and in detail specified in public documents.

All course exam results are an assessment of a student’s performance and not a judgment of the
person. So, the evaluation must be expressed by the Examining Board and must be clear to the student.

Assessment results are the outcome of a collaborative process designed to promote the student’s
disciplinary and personal growth. In the university environment, the student also finds the stimuli and
resources necessary to increase their cultural, cognitive and communicative skills in the realms of
knowledge, know-how and know-how-to-be that characterise an independent, cooperative and
responsible adult of culture.

The legal value of a University Degree requires a formal assessment of learning in order to ensure
the quality of education nationwide and related professional skills that mature over time as staff

acquire experience and benefit from continuous training.

Academic performance is assessed by law on a scale of thirtieths. This is a simple extended
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docimological scale where passing the test ranges from sufficiency (6/10, 18/30) to excellence (10/10
and honours, 30/30 and honours).

Assessment is a challenging moment of individualised education that allows the student to check
their level of specific learning on test topics. Therefore, it is in the student’s interest and their right
for the Board of Examination to conduct it with scruples, professionalism and impartiality. Testing
includes specific disciplinary and/or themed contents taught in class, including any relevant content
from supplier teachers, as well as language (written and/or oral) and communicative formats used.

The student is expected to understand that their test results correspond to important professional
feedback of their work which allow them to adapt or change their ways of studying in order to improve
and develop their performance.

General criteria for exams

Exams are when the examining teacher focuses on the student’s ability to answer specific questions
and/or discuss a given topic. An assessment does not show how much a student has studied, but how
adequate their learning is in relation to the specific programme and in accordance with Degree course
objectives. So, if a test result is insufficient - or the student considers it to be - they are invited to
avoid self-defence expressions about how much they studied, their presence/absence in class or their
lack of understanding of a certain topic. This takes the student away from the objective of the test,
which is centred on ascertaining how much has been learned, not of how or where or when it was
studied. Requests for explanation or in-depth analysis relevant during the exam are not relevant.
Similarly, the teacher will avoid references to a student’s study habits or presence during lessons,
except when attendance is compulsory. However, if a student’s attendance is less than what is required
by course regulations, they will automatically be excluded from the exam as what counts is the
learning yield, not how the student achieved it. The student is, therefore, expected to develop a
proactive and responsible attitude to achieving results by learning that their commitment is the means,
not the end. The student will also acquire everything they need ie on-line or paper, teacher specific
materials, etc so they can adequately prepare for the exam, including making time to self-assess their
level of knowledge during the course.

The student has the right, and also the opportunity, to have sufficient time to reflect on the exam
question and organise their answer according to their own personal cognitive and linguistic abilities
(for the oral exam). The student also has the right to be questioned on different parts of the course
programme. If, however, the student’s first answer shows hesitation and an obvious and serious lack
of understanding of the course material, the examining teacher must test the student’s basic
knowledge of the course material or it would be almost impossible to carry out test sufficiently.
Consequently, every assessment has a meaning which is an indicator that helps detect how effective
the coursework is. This, in turn, leads to the creation of new and more efficient ways of working in

order to achieve the desired learning outcome. It is the teacher’s job to supervise this process and
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ensure learning as well as protecting society’s investment in public education through its mandate to
schools and universities.

It is an academic custom - not a right - to allow a student to refuse a grade that does not satisfy
them. This is to promote and facilitate learning and stimulate the student to achieve a more satisfactory
learning outcome. The student should then progressively build stronger and more appropriate
disciplinary skills and will therefore be more able to pass subsequent exams, the final exam (Bachelor
Degree) and the thesis (Master Degree).

When a student is interested, but their exam result is insufficient, the examining teacher will outline
the main reasons for their decision and explain the critical points that emerged from the test so that
the student knows what they should study more in detail.

During the exam or before the Committee makes an evaluation, the student can declare that they
want to withdraw from the test.

The different courses are scheduled according to a chronological study plan that provides a certain
sequence that are designed by the teaching body for the progressive learning of the course discipline.
At each exam, then, students are implicitly required to know how to refer to what they learned in the
coursework. This means they need to organise their own study and pay particular attention to the
progressive construction of knowledge and development of flexible thinking of concepts which are
both interconnected and mutually dependent and which grow and strengthen over time as they
consolidate their studies. Teaching objectives, on the other hand, include facilitating this mental
networking process to help students place the specific knowledge each lesson or course within the
greater framework of disciplinary knowledge. This way of working will also facilitate memorising
content as it is impossible for anyone to explain anything to third parties or use the knowledge in any
way without it. Teachers are responsible for presenting the disciplinary and/or themed material of
their courses regarding the fundamental aspect of the progressive construction of knowledge. They
are facilitators and cultural mediators, so that students gain cooperative, coordinated and effective
education from their work.

Where specific legislation so provides, the Examination Board will apply the rules to safeguard
students’ rights who have been granted special assessment methods.

Oral exam guidelines

Language skills are particularly important during the oral exam. Good knowledge of specific exam
contents also benefits from good language skills (vocabulary and syntax), so, students’ ability to do
the following both emerge and contribute to the oral exam:

e show ownership of general and disciplinary terminology,

e focus on concepts (conceptualization),

e explain concepts sequentially,
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e synthesize,
e Dbe assertive,
e contextualize,

¢ link interrelated topics.

An assertive communicative style requires avoiding giving answers that highlight doubt and
uncertainty, such as ones that:

o start «I’m pretty sure that...» «I think that...» «If I’'m not mistaken...» «If I remember correctly...»

e include verbs in the conditional (e.g. «should be...»).

Developing and constantly improving students’ communication skills is an important educational
challenge for the University as it increasingly focuses on interpersonal communication in all its
disciplines and which is also important for new graduates going into the job market. In fact,
professional skills are a multi-faceted resource combining and mobilising varied functional abilities,
including communication. Therefore, oral skills are fundamental during job interviews, as well as in
almost all professional fields. So examining teachers need to consider them when assessing each oral
exam, so as to make the core of articulated and multidimensional academic learning process formally
emerge.

Written exam guidelines

Written tests can be structured in different ways:
e closed-ended questions: suitable for assessing specific knowledge,
e open-ended questions: suitable for detecting reasoning and explaining skills,

e problem-solving exercises: suitable for assessing know-how in specific contexts.

The most appropriate method available for written assessments is where the examining teacher can
both completely and objectively evaluate the student’s acquisition of the coursework contents. It is
also possible that a certain combination of these three forms of written assessment increases the
examining teacher’s ability to assess the students' ability. Written tests using problem solving
exercises also allows examining teachers to assess students’ knowledge in a specific area, ie their
ability to selectively, autonomously, responsibly and meta-cognitively tap into the knowledge and
skills they learned when solving a specific problem in a professional context.

It is good practice for the examining teacher to state the evaluation criteria used of the paper
before distributing the exams, so that students can independently estimate the quality of their result.
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In written exams, unlike oral exams, the examiner and student cannot have a continuous exchange of
views, so it is important for the teacher to formulate the questions in order to minimize the student’s
misunderstanding of questions asked and that they can request clarification in case of doubts. The
teacher will be careful to time the written test so that it is not a limiting factor. It is also important for
students to look at their corrected exam, so that they can better understand their points of strength and
weakness. Discussing the students’ corrected exams with them is, therefore, a fundamental part of the
teaching and learning process.

If the written test has open questions, students’ answers are their articulated explanation on a
defined topic, therefore their ability to write a text characterized by sequential concepts and correct
terminology within the scheduled time takes on a certain relevance. This type of test, as well as the
oral one, is particularly suitable for assessing students’ mastery in current topics and their relationship
with those taught in previous courses.

Solid knowledge of specific exam contents also derives from good linguistic skills (vocabulary
and syntax), much like for the oral exam. However, the ability to write well will be fundamental in
almost all lines of work, so examining teachers need to consider it when assessing the written exam,
so that developing this ability becomes a permanent part of the academic learning process.
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